Learningguild Certificate in Reasoning akatpression

Report on the September 2007 examination

All five candidates were awarded the Certificateeé at the lower B level, one at the
upper C, and one at the middle C. This is a conaiaiele overall result given that for
none of these five is English the native language.

Our examination is essentially a repeatable dh@vites and stimulates, and its
reports guide, further reading, thinking, talkingdawriting in the vital areas of reason-
ing and expression. The second column in the gdesariptive leaflet well illustrates
the value of that. Along with past exam papers apbrts, the right path for most
students is of the kind suggested by the advicergin the third column of that leaflet.
One of the candidates who have gained a lower tBignexamination has already got
well into Making up Sentencedoing the exercises. There is plenty of guidandeart
3 of the Preface, but I intend to supplement ihie course of 2008 with pages for two
eventual booklets: one a guide, to assist peopheatster the approach they need to take
to the exercises, and so gain confidence, andttiex a set of answers. They will also
provide the further illustration for which a deslras been expressed by one of our five
candidates.

To make and take opportunities for some suchysalohost every week is the
surest way to make progress, and similarly withedigying one’s pronunciation and
public speaking. In all three of these areas itinportant to have constructive
comment, and in written work to engage in the gdidelf-correction that is explained
in the paragraph beginning with the words ‘Studevilisbenefit’ on page ix oMS

Anyone who doubts the value of doing such readimgj exercises might read 6:3
in MS, with its conclusion (p.75) that among the “ingesds of excellence in English”
are “the sensitive command of a wide range of gramend vocabulary and the ability
to combine similarity and contrast of thought aaaguage”. He or she would certainly
do well to dip soon into Gowers’s famous book, bewi appreciate its examples of
unclarity and of clarity, and aim to master as mgcammar and vocabulary as is
needed to become able to read it all with thorougterstanding. An achievement
indeed. It is worth noting that one could not wnitow, in English-speaking countries,
that “text-book rules [of grammar] ... are mostly iviehown and well observed in
official writing” (p.3 of the current Penguin editi [1987]; but the remark appeared in
Gowers’s original version of 1954). To illustratee interest and value of grammar:
‘text-book’, with its hyphen, is here an adjectibeit a hyphen is out of place when the
adverb ‘well’ precedes the passive participles tknband ‘observed’ used here predi-
catively as adjectives. S&S2: 1 & 2 on adjectives and adverbs, 3:3.5 on fiass-
ive voice”, 3:5.4 on participles, and 2:1.12 on firedicative use of adjectives. The
participle ‘touched’ is used as a predicative atljean the passage quoted on p.18.

In Sections 3, 4 and 5 of the exam, as will bedeni from the corresponding
sections of this report, good work requiresderstanding of what a particular
guestion asks and calls for, and steady focusing on that. Such understanding and



focusing is a major need in communication anywher@dt sometimes requires
experience, patience, insight and sensitive endqaityecome clear on what a person is
asking and/or really concerned about.) An exarnonasuch as ours, along with its
related program of wide-ranging development, revéa¢ value not only of a growing
appreciation of principles and details of grammad aeasoning but also of the
sustained relevance that understanding and focusakg possible.

Students seeking to benefit from this report adgised to follow the practice
recommended in the first paragraph of Part 3 ofRteface tdVIS, putting a tick at the
end of each paragraph if it has been thoroughlerstdod but marking with a question
mark in a circle anything not yet understood orepted, to show that one intends to
come back to it and if necessary ask about it.

There are references not only Mt and Gowers but also to R.W.Burchfield’'s
excellent bookThe New Fowler's Modern English Usaged theOxford Advanced
Learner’s Dictionary(OALD).

The marking system we employ was explained dswvisl in the March 2007
report.

Marks in the A grade go from the very rare A and ABwn to A---
and AB. Upper Bs range down from BA and B+++ to-B&nd then,
after B unqualified (a middle B), there are lowes Bom B?- to B--
and BC. There is a matching set of C marks, exttggitthe lowest is
C--. Fail marks are ‘Just below C’ and ‘Below QQne advantage of
this traditional marking system is that it does t&ipt markers to
strike a simple average when what is most desirabjedgment of a
kind that recognizes merit shown anywhere. Thusetimarks in the A
grade would get one an overall A if a serious effad been made,
without general disaster, in the other two sections

| gratefully acknowledge the assistance given lyycolleagues Dr John Williams

and Professor Jack Gregory in joining me in thekingrand annotation of Sections 4
and 5 respectively.

Section 1

There were two B-- marks here, one BC, one C+++a@amdC++. Here is a version in
which the errors in the original sentences have loeerected.

a) The age-range of 30-49 is that in which Austradi are more likely than in any
other to say that their life is out of control.

b) Some people’s health problems are entirely dtdaf and after treatment those
people can return to the workforce.

c) They will have to adjust either their life-stydetheir expectations for retirement.

d) It's time to ask both the Government and the @&gmn what solutions they see
[what responses they have] to this looming crisis.



e) To his reply “So you’re not repelled by anythimgatever on TV?” my answer was
that my review had defended one particular program.

f) 1 knew and accepted that, since this was thal fpear of my contract, my position
would be reviewed.

g) Generation X is torn between saving for retiratrend putting down a deposit on a
home.

h) For people like you and me, such pieces of adare redundant.

['People such as you and I' and ‘People such as aiwdi me’ are both defensible: see
Burchfield,such3 and 4.]

i) Correct.

j) Early childhood education is the “cradle” of decnacy: its main task is to prepare
children for ethical citizenship.

k) Some years ago at that university the title aif€sor Emeritus was bestowed on
him.

) One of these new activities in which Mary hasemethe leader has had a
transformative effect on two of the older residents
[Alternatively, there could be a pair of commasuemad the relative clause ‘in which Mary

has been the leader’: that clause would then bmranenting one, not one that enabled us
to identify the range of new activities concerned.]

“How can | do well, or do better, in this section&’a crucial question, not only
for the section itself but for the writing of welhosen English in other sections, in
one’s work, and in other aspects of one’s life.efEhare two parts, or at least main
parts, to the answer: (i) become well acquaintedtipthrough sustained study of good
textbooks) with the areas and points where pedpd® @o wrong, and so become able
to avoid errors or to recognize and correct thesmwr five candidates were in general
not yet sufficiently able to do, and (ii) developvade vocabulary, learning to employ
what the French cale mot justethe word that expresses your meaning precisHly.
you do these things you will also be good at asgjsithers, rather than having to say
something lame and ungeneralizable such as “Itrdiogsund right.”

This time, the explanatory comments will not bedm#or each sentence in turn,
as in the pattern that has been customary in quort® (Students are, however,
advised first to make for themselves a sentencseloyence comparison of the original
and the version above.) We shall look at manytgaielevant to this set of sentences,
taking them by areas in the order employed not anihe heading to this section but
also inMS both in 5:3 and in Appendix A. The writer hopkat readers, even if they
have little experience so far of study of thesagrevill find in themselves a growing
confidence that they are well capable of masteand applying the principles set out
and illustrated here and in a book suchi&s



Grammar

Subject-locutions and their personed verbs mustenaatatching paiMS 1:7.1, 9-14;
3:2), so ‘The ages ... is’ (senter@eand ‘One of these new activities ... hav@’rust

be wrong. Personal pronouns (1:6.1-7, 4:2.2) atative ones (4:2.3-6,8) must have a
clear reference and fit into a grammatical sequemdails that test. ‘Either ... or ...’
(c) and ‘between’ @), which needs to be used in the form ‘betweeand Y’, require
parallelism (5:3.5). An “embedded” question must ffresented differently from a
direct one (5:3.9)d has confused the two. A verb in a noun clausé42is liable to
have to fit a personed verb outside it: ‘has dedeihdails to fit the past simple verb
‘answered’ ate. (See 3:7.10 osequence.) Care should be taken to avoid a second
‘that’, as inf, in the introduction of a single noun clause. eAfa preposition, object-
locution pronouns are needed, not, ab,a& subject-locution one such as ‘I’ (1:6.5; cf.
4:2.9). Some verbs are apt for a given contexinugt be used “the right way round”:
thus degrees and titles are conferred or bestokedn(persons, but persons cannot be
said to be bestowed or conferred with them: they lba awarded to persons and
persons can be awarded them. The constructiomstinaiv common among journalists
and others, combining ‘with’ and a present partecigs af (‘with ... being’), is often
cumbersome. (On present participles, see 3:5.4.)

Punctuation

Correct, and do not introduce, “interrupting” conmi&:3.10). Commas often need a
grammatical justification. A single comma is inaggriate in the middle of a sequence
of words with ‘either ... or ...” €), and even after a long subject-locution suchCase*

of these new activities in which Mary has beenldagler’ (). A semi-colon followed
by a relative clause, as @tis awkward; in that case the sentence needs tedast.
Colons are normally used before a statement whilsholut a previous one, or before
lists: there can hardly be any justification foretlcolon atg, where no internal
punctuation is needed.

Spelling

Is it —ible or —able p)? -ant or —ent(h)? -anceor —enc& A knowledge of Latin is
often helpful, but few now have that. There is alternative to writing down and
revising words with these endings that one maywtare get wrong. ‘Affect’l] is not
used as a noun except in psychology. The nourecegficorresponds to the verb
‘affect’. There is an excellent entry in Burchfletaffect, effect (It would be valuable
to study a dictionary such as tlALD for ‘affect’ and ‘effect’ and all the words
cognate with them.)

Use or non-use of apostrophes, capitals and invedgmmas

As so often, it is vital to grasp and apply theibasinciples. For apostrophes, they are
set out at 5:3.12. The possesdiggneeded at) has no apostrophe; the abbreviation
it's (needed adl, and short foit is orit hag has one. For capitals, see 1:4.3 and 5:3.13.
They are in place here in the “naming” use of ‘Goweent’ and ‘Opposition’ adl, and

in the title ‘Professor Emeritus’ &t but not for what should be the merely descriptive
use of ‘university’ in the same sentence. 1:318 s&it a consistent differentiation in
the use of single and double inverted commas, enffted by the importance in
philosophy (and elsewhere!) of making it clear wioeie is talking about words rather
than using or quoting them; but the practice themmmended cannot be said to be
standard in other areas. Inverted commas areirdgrtgeeded ag, and the use of the




word ‘cradle’ atj is a kind of quoting use: it's as though we saisl people say’ or ‘so
to speak’. Those who would like to go furtherheit study of these matters are invited
to turn to Burchfield's interesting entries (foverted commas, sepiotation marks

Word-order

Although there are rules here (see 2:2.7 and 5 3rébability in ordering words well
comes largely from experience of attentive readimgting, listening and speaking.
‘He was some years ago awarded the titlear.'The title ... was some years ago
bestowed’ (compark) is cumbersome and perhaps pompous, whereasaigoign the
place of ‘'some years ago’ would not be open toabgction. 5:3.15 has a reference to
a good chapter in Gowers; Burchfield, abrd order 2, has excellent examples of
“unintended humour”.

Choice of words

Again this requires wide and discriminating expece but it is ridiculous that there
has been so much neglect, in most secondary sghahin the past twenty years, of the
kinds of textbooks | have listed at 5:3.16. | wbylarticularly recommend to those
who are keen to attain the upper B level or the radg in the Learningguild
examination that they obtain from me chapters fldoWealth of Wordsmentioned in
that paragraph, and that they look up and makesrmtewords inVIS (or any similar
book they are using, and in newspapers, etc.) wihilch they are not yet familiar.
5:3.16 itself mentions, quotes or uses some warasare well worth mastering.

In our sentences ‘accepted’ is more apt than &jre f (a person employed on
a contract would not have the option of not agmggirthe preposition used with
‘contract’ is ‘on’ rather than ‘in’, and ‘reviewedis better here than ‘assessed'.
‘Transition’ as a verb at is ugly and suggests an infallible “processingrhere is
nothing wrong with using the word ‘advice’ lat but if something plural is wanted in
the use of it we need ‘pieces of advice’, for ‘adviis an NU, a noun for something
uncountable (1:5.6). ‘Ethical’, like ‘moral’, imaawkward word to use of persons: it
would go better with ‘citizenship’, to indicate ththis kind of citizenship has ethical
implications. Every candidate kept ‘elder’, buhés to be replaced by ‘older’. ‘Elder’
as an adjective is normally used of a sibling wholder than his or her other sibling,
where there are just two of them: see Burchfiedgisy. One candidate must have had
the family association of this adjective in mind:eixplains a change of meaning
(always unjustifiable in this section) from ‘two tie elder residents’ to ‘two of her
elder sisters’!

| have modified the corrected version | gave,ha interim report, of the first
sentence, in order to make it entirely clear th& not being maintained or suggested
that Australians are, when they are in a certamragge, very likely to say that their
lives are out of control. The expression ‘moreeljk than in any other is not
ambiguous, as ‘most likely’ might be claimed to b&he candidate who put the age-
range last wrote a grammatically faultless sentemg incurred ambiguity:
“Australians are most likely to say that their liseout of control between the ages of 30
and 49.”



Section 2

This was the section with which candidates hadytieatest difficulty. One, who made

sense of most of the passage, gained B--; anotagigiven C+++; but three candidates
repeatedly produced from the passage what couldbeota proper or meaningful

sentence and therefore had to be given Below C.

Why is this traditional kind of exercise includadthe Learningguild examina-
tion? Not because it is traditional, but becatis® an excellentest and, for those who
will practise,developer of (i) a flexible and agile intelligence, with itsapacity for
comprehension; (ii) awareness of what can constiduproperly constructed sentence
and what cannot; and (iii) detailed knowledge ofigtuation. A writer who possesses
all three is indeed likely to write well, if he @he is also concise and has a wide
vocabulary aptly employed. The appropriate reactmfailure here is neither despair
nor impatience, but study of punctuation (not omytextbooks but also in well-
punctuated writing anywhere) and practice bothainyf simple and in relatively diffi-
cult exercises of this kind, with some comment feompetent guide.

The passage may be given punctuation etc. asvallo

‘Multicultural? ‘Polyethnic’? Which is the betteadjective to
describe our nations? There is something to be femi each.
One, derived from Latin, suggests the value ofucaltdiversity,
and the other, from Greek, recognizes a people/srge racial
origins.  Without wanting to revive the old metaphaf a
melting-pot, or to talk of assimilation, we migheasonably
oppose the use of ‘multicultural’ because that teeds to
encourage separatism, which can lead to fragmentativVe all
need open-minded exposure to one another’s traditid_et the
warm readiness of people from Pacific societie@bo with one
another challenge the cocooned, sometimes coléyvimir most
of us tend to when we travel. To describe our omstias
polyethnic recognizes diversity of origin but cantano hint that
people should be uncritical of, and remain witlirg cultures in
which they have been brought up.

The initial and sometimes the major task in anr@se of this kind is to make
meaningful sentences, and to recognize which ofimitial attempts cannot be right.
For example, it makes no overall sense to havesahnce ‘Challenge the cocooned,
sometimes cold behaviour most of us tend to, wherravel, to describe our nations.’
A sentence would not be likely to begin with therds‘But contains no hint’. ‘From
Latin suggests the valuing of cultural diversitpuéd not be a sentence. There is likely
to be an occasional trap: it is easy to go on, teabeginning, from ‘each’ to ‘one’;
but then we have no subject-locution for the vesdmggests’. It is helpful, if you have
difficulty in delimiting sentences in an unpuncettpassage, to begin from the
principle “Every normal sentence has at least cersgned and backbone vertM$
2:4.6), to identify such verbs, and then to identifeir subject-locutions, since each of
them, unless it is an imperative, must have itschiag subject-locution (1:7.14). Look



out, too, for comparisons, contrasts and paraltectures (5:3.5): ‘One, derived from
Latin, suggests ..., and the other, from Greek, rezes ...".

Four principles are often helpful in this sectiafter the sentences have been
decided upon, as well as in one’s general writiften commas are used in pairs,
around someinserted phrase or clause. Here we have the following groups of words
that need a comma before and after: ‘derived fratinl, ‘from Greek’, ‘sometimes
cold’ and ‘and remain within’. ‘Or to talk of assilation’ could have such a pair or
just a comma at the end.nterrupting commas (5:3.10) should be avoided. Two
candidates made the mistake of thinking that thegtle of the phrase ‘the warm
readiness of people from Pacific societies to tatkh one another’ justified a comma
between it and the verb ‘challenge’, used afteeariier ‘let’. Commas are needed
for clauses or phrases that add additional comments rather than identifying an
entity or (as the ‘that’-clause in this sentence has jusejlanange, but not for those
that identify: so it was a mistake to put a comma between ‘tiieires’ and ‘in which
they have been brought up’. In genevahben words are being written about, rather
than used, as ‘multicultural’ is in the middle of the passathey should be put in
inverted commas, preferably single (1:3.2). One could perhaps justify omitting those
inverted commas for the two opening words, thinkofgthem as though they were
parts of implied sentences such as ‘Are they taddeed multicultural? Or polyeth-
nic?’.

Section 3
The marks ranged from B and B- to two CBs and asé Jelow C.

Passages chosen for this section have come fratmirBrthe United States and
Australia, some recent and some from years long pad have dealt with a very wide
range of subjects. The study of such passagessh gapers, in many cases with
reference to reports, helps to enlarge one’s hosiznd is also good preparation for
any exam in this series. As the section-title ieglthe candidate is expected both to
explain and to comment: to explain some of theaxstwords and/or sets of words, to
show a general understanding of what he or shayimg, and to offer some relevant
comment in response to one or more questions. iFhedt without difficulty, and it is
a very good test of one’s general education angerah sympathies.

i. When explaining a word used as a particular paspeech in a particular context,
one’s explanation should be of adjectival form whie® word is an adjective, of verb-

form when it is a verb, and so on. Often a grotipvards is needed to bring out the
significance of a single word. The candidate whotes“Empathetic means to have the
understanding of someone’s feeling and to walkomeone’s shoes” certainly gained
credit for “having the right idea”, but a grammaticanswer would be either

“Empathetic’ means the same as ‘understanding somie feelings’ and its use

conveys the idea of what is called walking in aeoghshoes” or “To be empathetic is
to understand someone’s feelings, to be able, asaweo walk in his or her shoes.” In
the first case we are writing directly about therdyon the second using it, even though
in order to explain itNIS 1:5.6).



ii. One candidate made the interesting point thatfiaielecy may be readily rectified
whereas a defect is something that cannot be overaw is hard to overcome. The
examples offered in support of that were ignoramiceome matter of taxation on the
one hand and a damaged tendon on the other. Idwdralw here on the difference
between portions and features. If a portion ofsXmissing or damaged or is not
functioning properly, X has a defect (is defectiire}hat respect, as a CD may have a
scratch. If X has less of a feature than it oughhave, or normally has, then X is
deficient, as a book on running is if it does nond out the joy of the activity itself at
its best. Consulting thlew Shorter Oxford English Dictionat993 edition), | find
that each noun has the other included in its exgpian, but in the more recent of the
examples given they could not be interchanged. clidigld has a good discussion of
the two adjectives ‘defective’ and ‘deficient’, thgh he does not note that, whereas we
would say ‘He has insufficient courage’, we woulat say ‘He has deficient courage’
but ‘He is deficient in courage’.

iii. Here one is asked to comment on the recent engpluasiself-esteem. Has it
become a fetish? Is it responsible for the threesequences the imagined speaker
alleges it to have had? One candidate made tlyegeed point that it is not correction
but a condemnatory manner in correction that lowetsesteem; but the question here
was whether the kind of emphasis there has beeseliresteem has in fact led to
reluctance to correct. One might deny that in eespf sport and the arts, but it has
certainly been a factor in the teaching of Englistyoung native speakers. Another
candidate misunderstood the question, thinking thateferred to self-esteem in
teachers rather than to self-esteem as a qualistuafents given allegedly excessive
importance by teachers. A third gave rather tochrattention to an admittedly vivid
example from the United States on the promotioeetiffesteem in children: a cup the
writer had seen had on it several examples of eaging remarks a parent could make
to build up such self-esteem. It is importantinexam to judge what one has time for:
in this case the candidate should have limited dhswer so as to have time to tackle
guestion iv.

iv. The phrase ‘as a whole’ was important here. Tdssage as a whole is not about
being a sympathetic parent to one’s children, irtgodrthough that is said to be, but
about adapting that attitude to oneself, or ratbéfthe] frightened and aspiring aspect
of ourselves and others”. (That phrase would enabé to correct the criticism that we
are being asked to be “a kind of parent to oursglyeThus here, as in iii, it was very
important to understand what one was being askeatbt@nd to do just that. Notice
that there was emphasis on givingptir own response to the paragraph as a whole”:
this was an opportunity to say what you thoughit,chnd what “bells”, if any, it rang
for you. One candidate wrote well of the needddgmtient to ourselves” (‘with’ is the
usual preposition in talking of objects of one’di@ace). Another, although making
two mistakes in writing “its good to except theldag”, went on to express very well a
less favourable view of the passage, ending witivid metaphor:

... one also need[s] an urge to analyse and do bedtdrtime. That is
how you learn from your failures, and improve nexte. Acting like
a parent may not work[,] because a person can hasgassion to
succeed in the forest of “sympathy”.



Section 4

Marks were B+, B- (two candidates), CB and C++.eSdhmarks were agreed upon by
Dr John Williams and the chief examiner.

i It was vital in this, the major subsection, totidiguish Frank’sarguments (a)
from his conclusion and (b) from one anothergd comment on them, rather than to
give one’s own views (however justifiable), eventhwsome reference to Frank, of
matters relevant to the relationship of teachets@arents. There was need and scope
for that in ii. In this use of the word ‘argumen(sotice the plural) one is referring to
more than one attempt jastify, or at leasprovide some support for, a proposition
that the speaker wants to establish, which is @¢alis or herconclusion, whether it
comes last, as here, or not. It is common andflletp distinguish theoremise or
premises of an argument from the conclusion drawn therefrgmemises provide
reasons (not necessarily good ones) for making some clai@ften a set of arguments
proceeds cumulatively: one or more conclusionsdaeavn along the way and then
themselves become premises for the major concludios common to call arguments
sound or unsound, or cogent or lacking in cogenéyand only if they are offered as
deductive arguments (i.e., such that the conclusion is heloe unavoidable given the
premise(s), on pain of self-contradiction), thep b& called valid or invalid. There are
no degrees of validity.Non-deductive arguments can be called strong or weak, and
those adjectives can have ‘very’ or ‘quite’ in ftaf them. All of Frank’s arguments
are non-deductive. Often, when non-deductive aspumare weak, as they are in his
case, it is because of exaggeration, misrepresamtaind/or neglect of some important
factor(s).

Sometimes in Section 4 one may be asked to say tiwbaverall conclusion or
main claim is. Here it was stated by the examiadye in paragraph 5. To distinguish
arguments from one another it is useful to emplashsvords as ‘First’ and ‘Secondly’,
and, in this case, in order to do so concisely ahow that the arguments to be
mentioned and discussed are actually Frank’s, iilavbe wise to take the hint about
referring to a paragraph by the letter P and a malmeHere is an answer for this
subsection that proceeds in those ways.

Frank has four arguments for his conclusion. HirstP1l) he
attaches weight to teachers’ professional statusimore weight
than it ought to be given. Professional peopléy dualified, in
many cases registered, and often experienced, sknaerespect
as such; but they are not infallible, as is widebalized
concerning doctors. No practice is shown to bebtst to follow
simply because it has been widely adopted by psafeals.

The second is similar. In P2 Frank claims thathers keep
up to date and implement the latest ideas. Oftey to, but
there is no guarantee that latest ideas are wisEsiucational
experts have some tendency to go to extremes,saggested by
the prevalence of the expression ‘the swing ofgledulum’ in
that field.
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The third argument relies on unfavourable presemiaf the
concerned parents (P2 and P4): they are so charades to
suggest that their “out of date” ideas belong &ather-bashing”
and do not deserve attention. It is essentiabasoned contro-
versy to find out what the case of one’s opponastand
examine it at its best without bad-mouthing them.

Fourthly, it is implied at P3 that we have litte learn from
earlier education, dismissed as often “boring”. eTct that
education was sometimes boring in the past doeshmw that
there is nothing to be learnt from earlier methotts particular,
repetition, not necessarily boring, enables legrminbe consoli-
dated. Some things have to be done even thougle pawople
may find them boring.

Frank, therefore, does not present a sound arguimesmow
that the parents’ complaints should be disregari@gg@dlone that
they should be dismissed as “interfering” and paged.

None of the five candidates distinguished Framkguments from one another in
this way, and only one (who gained the best masieduhe letter P and a numeral to
refer to any paragraph other than the last. A gootto in approaching this section
(with its title “Factors and Arguments”), and indeany cumulative case that someone
presents, is “Separate out the arguments provided,comment critically on each,
looking out for any factor given too much or totiléi weight, or wrongly neglected.”
The candidate just mentioned drew valuably on bisgnal acquaintance with the fact
that a pharmacist who has known a client well lmamegimes had grounds to dissent
from a doctor’s handling of the case, and wentmmake the excellent related point,
also made by another candidate, that “parents @e havery good understanding of
their child’s needs and wants and should therdjerkstened to”.

ii.  This subsection was handled better. Candidagesgnized the value of listening
to parents and taking their comments seriously.w Himportant it is for teachers,
especially when their pupils are not yet twelve, oxdy to explain to parents what they
are doing and why, but also to seek, welcome aathl&om parents’ thoughts and
value their cooperation in their children’s edueati David Ayerst, the British expert
on education, wrote in his bodknderstanding School®elican 1967): “Five-year-olds
are still so enormously dependent on adults tha ridiculous that the two sets of
adults most concerned, parents and teachers, shotkhow each other well” (p.65).
The best answer included these words (I have maaee samendments: words
asterisked should be deleted):

.. any feedback from the parents should be treateyg seriously as

parents know their kids* [children] the best, [aradg [often] able to
interpret their thoughts much better [than teacheas]. And*
[Moreover,] by simply listening to the parents, ymake them feel
comfortable, because they are being “listened to”.

(Of *kid’ Burchfield says “it is now markedly infonal and should be restricted to such
contexts”.)
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Some errors of grammar, etc.

Here, to give practice in sentence-correction,saree defective groups of words
from responses in this section, followed by coimes, explanations, sometimes
advice, and often referencesMi® and/or Burchfield. Readers are invited to cowshs
additional material with a card or an envelope, seek first to do their own correcting.

There are a lot of education in the past whichloamy a lot of value to
the students now.

Because ‘education’ is a singular noun, ‘a lothist here like
‘many’, and takes a singular verb. Avoid repetitiof ‘a lot'.

No ‘the’ before ‘students’ because we are herekthin of

students generally. ‘There is a lot of educationathod from
the past that/which can still be valuable for shidenow.” On
‘that’ and ‘which’ as relative pronouns, see thd efn4:2.5, and
Burchfield on ‘that’ (relative pronoun), 3.

Examination is one of the good practice to asshesprogress of
students.

‘One of the’ needs a plural noun to follow. ‘Exawaiion’, as
used in academic contexts, is usually an NC (a nfmrn
something countablevS 1:5.6) rather than an NU (a noun for
something uncountable), and so not normally usedthia
singular without an introductory word such as thicke ‘an’.
‘The practice of holding examinations is a good doe
assessing student progress.’

The approach to education has and will change, Wwemehe
knowledge that is passed on by teachers to thailests has changed
very little.

In the first clause, ‘has changed and will char(@e7.12). Not
‘however’ here after a comma, but the proper caoctjon ‘but’
(2:2.6; see Burchfield on ‘however’, 5.)

He is correct in saying that we would not challergeloctor, but
sometimes, we do that is why we get second and dfiinion ...

To avoid inconsistency, say ‘It is correct thatmost cases, we
would not challenge a doctor.” We cannot go shiatg ‘that is
why’ after ‘do’, and ‘why’ is not in place here Opinion’ is an
NC. After ‘a doctor’, say ‘However, sometimes we, deeking
a second or even a third opinion.’

It seems like he is adopting a position in which tutcome of
the children education should be relied upon him ....

‘That', not ‘like’, here. A good rule still is ndb use ‘like’ as a
conjunction in formal English (5:3.4, and see Buialdfs long
entry for that use of ‘like’). ‘Children’s educati’: there must
be an apostrophe arsd See 5:3.12, and remember the general
rule for adding the apostrophe and often but netigés: think
of the form ‘the X of the Y’, and then, when youtpusecond,
add an apostrophe to Y, and then an s, excepteircdke of a
plural noun ending is. ‘Rely’ is used in the passive with ‘on’
or ‘upon’, but of persons, as in ‘he can be religgbn’. ‘It
seems that he is adopting the position that thédrem's
education should be left to him.’
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I would recommend the teachers to engage the ifiedt parents

more ....
Though theOALD and Burchfield allow this use of ‘recom-
mend’ with a personal object-locution and an irtfug, it would
be more idiomatic to say ‘I would recommend that thachers
engage more with the dissatisfied parents’ or ‘Uldcadvise the
teachers to engage ...." It would be helpful to gfuth a
dictionary such as th®ALD, uses of ‘recommend’, ‘advise’ and
‘suggest’, and also ‘engage’, noting uses of itifres with ‘to’
and of prepositions.

. what is required to achieve by performing diffeérectivities at
school.

Say, with two passive verbs, ‘what is intendedaaabhieved by
different activities at school’ or, with one, ‘whatifferent
activities at school are intended to achieve’.

This will build the confident in the parents to st their children to
the school. The teachers should not response dopé#nents in a
negative way ....

Instead of the adjective ‘confident’, the noun ‘idence’, and
instead of the noun ‘response’, the verb ‘responid’is a very
good practice to build up sets of notes on wordifas) with
particular attention to different parts of speedlearners of any
language need to develop their sensitivity to thespof speech
they need at particular points.

Teachers should ensure the parents that they #iegall the effort to
teach the children and ensure that the childrewwyetgarning and
making progress in their education.

‘Ensure’ in its first use here has been confusedh véssure’.
‘Teachers should convince the parents that theypaténg all
their efforts into teaching the children in suchys/as to ensure
that they both enjoy learning and are making pregjie

Section 5

The marks agreed upon by Professor Jack Gregoryhanchief examiner happened to
fall within a small range: B (i.e., right in the ddile of the B grade), B?- for two essays,
and B- for two. Two of the five candidates chag@d D; B, M and N were the choices
of the other three. Comments will be provided hierehat order, though first one

general point must be made and explained, as itdhége so often concerning essay-
writing on set topics: a writer must make sure thatessay “remains entirely relevant
to [its] topic”.

A topic is much more specific, more limited than the subject to which it
belongs, and what makes an essay a good one is often, imameanything else, that it
is focused on its topic rather than ranging mordelyi over the terrain of the subject.
If university teachers drew this distinction betwesibject and topic more sharply, and
set specific topics, usually fresh ones, with gk, they would be far less worried
than they often are about plagiarism from the hdeior books or previous essays, or
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the regurgitation of lecture-notes or preparedyesssand they would be training their

students to focus their attention in ways that \Waadsist them in many areas of later
life, e.g., in dealing with questions or problerassed by clients- or spouses, partners

or children. To be sure, sometimes because they ttabe mentioned and sometimes
“out of left field”, a good writer will bring in “a appropriate range of factors and
considerations”, but they all need to face the ¢éselevance to the topic. The only

exception to this rule is the rare case in whicltaadidate decides to begin by
challenging the wording of the topic and proposamgalternative, a rash move indeed
unless he or she puts up a cogent defence forisg.do

The lengthy fifth sections of the reports for Marand September 2004 are
recommended as guidance in the craft of essayngriti

Neither writer on D concentrated on fanciples for determiningwhich people
should be permitted to immigrate. (It is helpflhighlight or underline the words in a
topic that one takes to be crucial.) One did mttg principles until the fourth of eight
pages, but wrote rather on problems concerning gration. Professor Gregory began
his comments with “A very fluent essay which indesathat you have a good general
command of English”, noted the need for attentian dentence-structure and
punctuation (semi-colons were misused), and saititki®e essay would have been better
if there had been “more concentration on the dek&rgrinciple. He mentioned
family reunions and protection of refugees.

The other essay on D came much nearer to disgupsinciples by listing eight
“key factors” that the writer thought important.owWever, principles are not the same
as factors. Principles are needed in determirfmggood reasons, the proportions of
the intake of immigrants on the three very différbases of skills, refugee status and
family reunion. The writer dealt well with thedtrtwo, and also showed awareness of
the difficult question of whether someone was lkig “integrate with the mainstream
Australian society” (perhaps we would do bettesag “be a law-abiding, tolerant and
cooperative citizen”): discretion, it was proposstpuld be left to the immigration
officer. The essay was weakened by omission otlest (as in ‘there was lot of
attention’ and ‘Health check is an important padid by errors in spelling and
grammar. It is very important in learning any laage to look out for “danger ditches”
(MS 5:2.2) and make notes related to them, so that foeguently looks at lists
containing words one might misspell (e.g., ‘thefieir’ and ‘they’re’) or confuse with
others of different meaning.

The topic at B required attention to “principlés][guide political decisions on
whether taxes should be raised or lowered”. Thiewattended rather to factors to
take note of or questions to ask in particularagitns. A principle frequently adopted
in Australia and elsewhere has been “Reduce taxatieenever you can, especially just
before elections.” As a result, it might well bey@ed, too little attention has been
given to infrastructure, research and educationne’® attitude to the principle of
progressive taxation, which should be mentionedkialing with this topic and could be
discussed, will influence one’s view of whether tates should (in general or on
particular occasions) be rather higher or ratheeldor particular income groups.

The importance of developing one’s knowledge @ihgmar is apparent from the
following paragraph, which readers may treat &Sdantion 4.
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Thirdly, once the cost of providing the servicedtie society and the sources
of funding for the provision of services is detemed. It is time to analyse
whether there is room to improve the services @neto introduce new ones
(like infrastructure, build new hospitals develapueational programs). Once
all these factors are quantified is time to cheow lthe government is going to
fund these activities.

‘... the cost ... and the sources ...", so ‘are deterdiinéOnce’ as used

here is a conjunction, introducing a subordinatusé that is adverbial

(2:4.3f): an adverbial clause of time (6:2.4). H®iere the full stop after

‘determined’ must be replaced by a comma so thesémtence continues

with ‘is’ in ‘it is time’ as its backbone verb (2:8:1.1-3). ‘Once all these

factors are quantified’ is also an adverbial claoséme, and should not

be regarded as a noun clause suitable as a sildgetion for the verb

‘is’.  Probably the writer made not that error héxg the common one

(for those who are used to the Spanis$) ‘of writing ‘is’ where English

requires ‘it is’. The parenthesis requires panaihl(5:3.5) and therefore

gerunds (verbal nouns: 3:5.6) to match the noufrastructure’: say

‘such as infrastructure, building new hospitals dedeloping educational

programs’. ‘Enquire’ would be better than ‘check’Further’ before

‘activities’ would make clearer the limited refepenof ‘these activities’.

The essay on M recognized the need to encouragi@mbut also to guard
against the attitude that one must win at all ¢caamtsl also warned against the danger
that parents may impose their own ambitions onrtbleildren. It would have been
valuable to ask whether it is ambition itself thmtikes people pressured etc. and
narrows their personalities. There was a tendeénagpeat nouns such as ‘children’
where pronouns could have been used (1:6.6). kéistawere made where past parti-
ciples were needed, used respectively in the attisee” and in the passive (3:3.5,
7.2f) where the writer had ‘they have try’ andcliildren are not encourage’. A good
exercise would be to go through the third columnaadtfable of irregular verbs and
employ each of, say, five or ten words (in any session) in a short sentence or in two
short sentences if the verb is used transitivety @an therefore be given first an active
form and then a passive one (3:3.1,5).

The English of the essay on N was good. It isaortgnt to use and place the word
‘only’ with care (2:2.7), not just for grammaticadasons and to avoid ambiguity, but
because one can easily obscure with that worditfezehce between a necessary and a
sufficient condition or set of conditions. The terihad “If we are naturally gifted at
something, for example mathematics, we could e&sibel at it if we have interest in
it, because only interest and desire could fosteeleence.” Better to make it clear that
no more than a necessary condition is being setirodhat ‘because’-clause: say
‘because excellence can be fostered only if theenetérest and desire as well as talent’.
(A point of grammar in the original sentence: repldéhe second ‘could’ by ‘can’ and
either the first by ‘can’ or ‘have’ by ‘had’.) Thessay was weakened by the fact that
too much of its unduly short length was taken uphwie first sentence of the topic,
which is in most (though not all) circumstancedifldinous, and no attention given to
excellence-promoting factors other than talenteredt and desire (for example,
dedication, perseverance, self-criticism and gsiticfrom others, high standards and a
teacher's encouragement) or to ways in which hgatthmpetition can prove to be
another promoter of excellence.

John Howes
Chief examiner
learningguild@yahoo.com.au



