LEARNINGGUILD CERTIFICATE

IN REASONING AND EXPRESSION

REPORT ON THE WRITTEN EXAMINATION, MARCH 2007

General comments

1. All six candidates gained the Certificate at Bhgrade. One reached the upper B
level, one had a middle B, and four a lower B.

2. In any exam, especially one of an unfamiliardkinandidates may do themselves
less than justice by not complying with the instimts at the head of a section. Section
1 required no more changes than necessary (justeashould not be so inconsiderate
as to change more than necessary some writing dgll@ague which he or she had
asked one to look at). Section 2 had “Do not make other changes to the text”, and
so required the effort of a flexible intelligencestee how one could make sense of what
was printed. Section 5 called for an essay tha @a every piece of writing needs to
be, “entirely relevant to [its] topic”, and spectdily gave a range of 500-800 words, as
might be given for a report, or a contribution toeport, or a magazine article. An
examiner, however sympathetic, must mark down rditegence to such requirements
and reward adherence.

3. The previous paragraph shows that the Learniftygam does not impose arbit-
rary requirements, but ones that are valuable riefsogeneral writing and assistance to
others and (just as important) for the developnoérat flexible intelligence, as well as
testing and stretching one’s powers of comprehansi@sponse and reasoning.
Moreover, as most senior persons in a company kmelly even though individuality
and initiative in less experienced colleagues a&my valuable, it is essential that they
are able and willing to grasp and to do exactly twisaasked (unless they have a
conscientious objection).

4. The Learningguild exam has the special and walusdvantage that it is just as
repeatable by those who have gained the Certifastey those who have not. One can
do better and better in it, aiming by developing’snown powers (preferably with
some guidance and encouragement, such as Learnthggglad to provide) to reach a
higher level and a higher grade. Everyone whotbasrite letters or reports should
aim to reach at least the upper B level. Then athdugh a considerable achievement,
is attainable.

5. There is no set book for the Learningguild exasa. questions will be asked of the
sort “Explain with examples the meaning of ‘suboede clause™, such as could be
answered by knowledge dfaking up Sentencd®:4.3f). However, that book and the
booklet Reasoning both obtainable from Learningguild, have beenttemi with the
exam in mind, and are certainly valuable for ie(thook— to which many references
are given here partly because it begins with the elements of gnanthough going on
to some further reaches of itMuch can be learnt by close study of our reports.Sir



Ernest Gowers’'sThe Complete Plain Wordgwice revised, is a classic, and the
Penguin Reference edition of it wonderful valualadut $23, buMaking up Sentences
(from now onMYS) explains Gowers’s grammatical terms, of which tmescondary
education in English-speaking countries, absurllhs left students ignorant. Other
books referred to in this report are R.W.Burchfelgkreat achievement (1996 and since
somewhat revised) which, out of respect to H.W.owlbook of 1926, is calledhe
New Fowler's Modern English Usagand theShorter Oxford EnglisiDictionary.
Every serious writer should have a copy of theefattr of the Concise Oxford
Dictionary (they provide the history of our words as welltlagir range of meanings)
or, if he or she comes from a non-English backgdoum book such as th@xford
Advanced Learner’s Dictionayywith its examples of sentences and phrases ichwhi
the word under explanation is used (very valuabientive speakers t00).

6. Marks in the A grade go from the very rare A &% down to A--- and AB. Upper
Bs range down from BA and B+++ to B?+, and theteraB unqualified (a middle B),
there are lower Bs from B?- to B-- and BC. Thera matching set of C marks, except
that the lowest is C--. Fail marks are ‘Just be@vand ‘Below C'. One advantage of
this traditional marking system is that it does temnpt markers to strike a simple
average when what is most desirable is judgmeatlofd that recognizes merit shown
anywhere. Thus three marks in the A grade woutdoge an overall A if a serious
effort had been made, without general disastdhearother two sections.

Section 1

All six sets of answers were given a mark in thgrBde: B+ for one, B (i.e., a middle
B) for another, B- for two and B-?- for twd.o get into the high Bs or the A grade in
this section would help one in the rest of the exarand all of one’s writing. The
best path towards getting there is to work throtighsix chapters d¥1S (in the manner
set out fully in Part 3 of the Preface) and App&ndlj and quite often to attempt the
correction of a set of sentences, as in any of3th@apers before this one, going on
wherever it is available to a set of answers arplagations, as in the reports that have
been or will be produced. Directly on sentenceexiion, there are references to other
books or parts of books at 2.7f in Chapter Fiveheré are also such references on
punctuation at 3.8, and on vocabulary and choiceastls at 3.16.

Here is a version in which the errors in the orjimave been corrected.
a) My understanding is that he will be on full pay.

b) The impact that this remarkable leader had ostralian football can never be
overestimated. (OR: should never be underestimated

c) The whole interview process has become so dlirtltat personality is prevented
from shining through.

d) In any interview, even in universities, there phrases you are sure to hear.

e) The distinction between Shia and Sunni is coristamphasized.



f) When you're in the throes of passion, any passdilat is not the best time to make
decisions.

g) It is hard for employees to balance huge woiddoand equally heavy family
responsibilities.

h) For my part, I'm uneasy about whether the hadifitstudent boarders would be too
irritating.

i) The Head of Department has learnt to manage lpea she would wish to be
managed.

]) Correct.
k) Do not sit, stand or walk on the belt, or puagkrs on or in it when it is moving.

[) The view voters take on which person wins thisat-out will be important to the
election debate.

a) A noun clauseMS 2:4.4: here ‘that he will be on full pay’) is nestl In formal
writing, that clause could begin the sentence. vlébe on full pay’ is not a set of
words suitable to be a subject-locution (1:7.1)woTcandidates put a semi-colon after
‘full pay’, and added ‘that’. An acceptable sememesults, but it might be thought to
make the assertion that he will be on full pay mooefident than it is. One could
write, after a comma, ‘or so | understand’.

b) Three candidates wrote ‘Correct’. There are émmrs. First, the relative clause
(also called an adjectival clause: 2:4.4) that rfrom the relative pronoun ‘that’ to
‘football’ is, like the one just written here, ofiadentifying kind: it is not just an
incidental comment, but tells us which impact igwgealked about. It should therefore
not have commas around it. See 4:2.5 and 5:3Tlat’ could be omitted. Secondly,
if we keep ‘can’ we should end with ‘overestimatediut if we end with
‘underestimated’ we need ‘should’ rather than ‘canOften sentence-correction
depends on thought that is clear enough to aval sanfusion.

It is wrong to put a comma after ‘football’. Ttha an interrupting comma
(5:3.10), wrongly separating a long subject-locufiemm the verb it governs (1:7.14).

c) The grammar check on Learningguild’s Microsofirdrprocessor proposes a semi-
colon after ‘clinical’, but that change fails toggerve the probably intended meaning,
i.e., that theesult of a process that has become extremely “clinicsathat personality
does not “shine through”. So we need ‘that’ (hareonjunction), and no comma, to
obtain an adverbial clause of result to match tiheeeb ‘so’. On types of adverbial
phrase and clause, see 6:2.4.

Only one candidate moved away from the verb aiafr It cannot be used
in the passive, as the apt verb here, ‘preventi, lwa because it is a verb used only
intransitively, as in ‘He refrained from smoking’. The distimetj a fundamental one,
between transitive and intransitive uses of veslosng can be used in both ways) is set
out at 3:3.1, and that paragraph should be readssociation with the rest of the
section, especially paras 2, 5 and 7. A verb usausitively, and so usable in the



passive, is ‘obscure’, but then one would end #estence with ‘personality is
obscured’. One candidate used ‘restricted’ instddcefrained’, and ‘restrict’ is a verb
used transitively, but, unlike ‘stop’, not with theposition ‘from’: A restricts B’s
freedom of action, or restricts higr a certain respect, e.g., in her sporting actisitie
Another followed ‘so clinical’ with a comma and ‘wh refrains personality’. There
the verb is still used wrongly, because transiyiveind there is no word or phrase
earlier in the sentence to serve as a proper atgaté¢4:2.2) for the relative pronoun
‘which’.

d) ‘Including’ is used here as a preposition, andisould not be used (though it often
is) before a prepositional phrase such as ‘in usities’. (Burchfield, at his entry on
the word, notes the recency of such a use of d, @amds “Will the type become
established? Time will tell.” He is wrong to etgid in such a use with ‘as well as’,
which could not be substituted for it in our errons sentence.) One could either use
instead the adverb ‘even’ or follow ‘including’ Witthose’, which is the plural of ‘that’
and would here be a demonstrative pronoun (2:1.[ff)mid-sentence there must be a
pair of commas around such a phrase as ‘even in uitiestsrather than just one
comma (Appendix A: P/C Pair). The word ‘univesrssti should have no capital here
because it is used as a common noun, not as a orapat of a name (1:4.3; 5:3.13).
The verb ‘guarantee’ is not used with ‘of’. Someanight say “I guarantee you’ll hear
..."; and so, using the passive (3:3.5), ‘you arergnteed to hear’; but the more likely
and reasonable wording is ‘you’re sure to hear .One candidate wrote ‘you are
bound to hear common phrases’. That was an unseilgsextensive change, and the
using of both ‘bound’ and ‘common’ is pleonasm, tiee of a word or phrase whose
meaning is already implied by another. It wouldalseeptable to put ‘there are phrases
you are bound to hear’.

e) The fundamental point here is that ‘betweenused with ‘and’, not with ‘or’,
which all six candidates left unchanged. (Both ®wmy at (v) on p.108f, and
Burchfield can valuably to be consulted on ‘betwgellVe say ‘We must choose either
X orY’, but ‘The choice is between X and Y.” Tleds nothing wrong in itself with the
wording ‘a person’s being a Shia’, where ‘being’asgerund (3:5.6) and therefore
preceded by a possessive form, but it is intolgrabblix to have ‘between a person’s
being a Shia and his or her being a Sunni’. ‘Thaijust ‘his’ instead of ‘his or her’ is
scarcely an improvement (4:2.10). Though both aSlaind ‘Sunni’, when used as
nouns, would normally have an introductory wordlsas ‘a’ (1:5.6), it is possible to
employ them alone when one is speaking generalst,gs we can say “The little girl
has mastered the use of knife, fork and spoon.”

f) Two candidates knew the spelling of ‘throes’e tword needed here. It is always
used in the plural. Th®ALD gives examples of its more and its less serioas:uke
in the throes of childbirth/of moving holse

Every candidate put in an ‘it’, which providedsaitable subject-locution
(1:7.1) for the verb ‘is’. ‘When you're in the tes of passion’ is not suitable, and
better used, as in the version above, as an advelbuse (2:4.3f). The ‘that’ in the
same version is a demonstrative pronoun (2:1.7f),tlhe above-mentioned grammar
check, picking up the comma before it, reacts asidh the ‘that’ were a relative
pronoun and advises one of the combinations ‘passat’ or ‘passion, which’.
Neither makes sense here! As is evident from steoerections” of appropriate
passive forms, resort to a computer's grammar chisckno substitute for an
understanding of grammar.



g) ‘Equally heavy’ avoids both the mistake of ‘etipas’ (see Gowers p.225) and the
over-excited use of ‘enormous’. The only candidedeo kept ‘as’ after ‘equally’
replaced ‘enormous’ well by ‘large’. Five candielstinserted a hyphen into
‘workload’, but theShorter Oxforchas no hyphen in the word.

h) See Burchfield at ‘behalf’ on the mistake ofngsiOn A’s behalf’ as though it were
a variant of ‘on A’s part’. One could, however,agine someone saying here ‘On my
own behalf’, indicating his or her concern for bisher own welfare. One candidate
sensibly wrote ‘Personally’, and two not unreasdpaimitted ‘On my behalf as
redundant. Only one candidate made the errortainiag the question mark at the end
of a statement in which a question is “embedded. .

It seems that the verb ‘board’, as in ‘I'm goitagboard with a friend of my
mother’s’, with the meaning of ‘I'm going to be ayng guest of ...’, and even the
noun ‘boarder’, though it is still used of residetidents in boarding schools, are less
familiar than they once were. Here one needs tm®d between ‘a student boarder’'s
habits’ and ‘student boarders’ habits’, or else day ‘the habits of a student
boarder/student boarders’. It can be seen thatlésh as noun or as verb, made no
sense here, prompting the (sympathetic) questiohdts the word that the writer
might here have misspelt?”

i) Itis likely that ‘Head of Department’ is needed the title of this particular person
(as against a mere description of her role: 1:418) not that she wants to be managed
in a certain way: shevould wish, or want, to be managed in that wiaghe were (as
she is not) in a less senior position. That isoanterfactual conditional, and it is
expressed with some formality, which makes ‘aséflias a conjunction, in preference
to ‘like’) even more appropriate than it would arggwbe. Burchfield is more
permissive than Gowers (p.104) on the use of ‘ldea conjunction.

J) This sentence is correct, as three candidatels skbbones’sis preferable taJones’
(5:3.12). One candidate moved away at three pfiots the meaning by writing ‘The
Professor’s testimonial mitigates Dr Jones’s disapment.” There is nothing wrong
with ‘His professors’ testimonials’ (i.e. the testinials provided by his professors). It
is very important, as when one is asked to look ave@ocument written by a colleague,
to seek to ascertain, and not to change, the iatenteaning of the original.

k) The wording of the original sentence was notibgdthe examiner in December
2006 at Logan Airport, Boston. Sitting, standimglavalking, in this case, can only be
on the belt, and sticking fingers only it. The verb ‘touch’ is used transitively (though
sometimes with an object-locution implied, as imaice “Don’t touch” put next to
something), not intransitively with a prepositiofSee the references provided in the
middle of c in this section of the report.) Moreoyvthough the version given above is
six words longer, it gets to the key word ‘beltoser, and so does not suggest either
(initially) that sitting, standing or walking in ehvicinity is prohibited or that it is all
right to sit, stand or walk on the belt providedtth is not moving.

[) Only one candidate realized that what would ipgartant in the election debate
was not thepersonjudged by the future voters to be the winner as ¢arlier occasion
but that earhjjudgment itself. Two candidates kept ‘Whomever’ and onéeait to
the unknown ‘Whom-ever’. One changed to ‘Whoeuaut then changed the next
word to ‘Voter’'s’. Suppose one did want to usekative clause to identify the person
who won the “shootout”. The ‘ever’ would hardly beeded if there were just two
contestants. One could use an infinitive with ‘wihan, e.g., ‘The person whom voters



judge to be the winner of ...", but if ‘wins’ is kefiten ‘voters judge’ iparenthetical
and we must have a subject-locution for ‘wins’, aedWhoever voters judge wins ...’
would be correct. (See 4:2.6.) The original seceewas erroneously constructed by
the chief political correspondent of Melbourndlse Age (22 March 2007): she would
very seldom go wrong in such a way. The error #re Logan Airport one at k
illustrate very well the need we all have to beaclebout, and make clear, just what we
want to say.

Section 2

There were two marks at the upper B level (B++2#7?B, one at the lower B (B-), one
at C- and two at Just below C.

Here is the passage as Katherine Graham punctitated

A reaction to Nixon came in the form of the biggastiwar
rally ever held in Washington. When asked forreisponse to
it, Nixon said he had been watching football, actiea that the
Postcompared to Marie-Antoinette’s “Let them eat cakéhe
following week, Vice-President Agnew selected ®ast for
particular attention, saying in a speech that weewén
example of a trend toward monopolization.” He wast
recommending the dismemberment of The Washingtost Po
Company, he emphasized, but “merely pointing oat the
public should be aware that these four powerfutesi- he
counted our all-news radio station, along with tRest
Newsweekand our television stations “harken to the same
master.” When | first heard his allegation thattlaé branches
of the company answered to one voieemine — | was

flabbergasted at such a lack of understanding.

The primary need in dealing with an unpunctuatasispge is to make it into a
set of complete and coherent sentences. Thatvaluable test of intelligence and
“uptake”, as well as of one’s knowledge of sentecmestruction and punctuation. One
candidate put a stop after ‘emphasized’, whichdgdl a sentence so ending, but no
proper sentence following. Two had a stop aftevaie’, when for good sense and
sentence-construction it was necessary to conimoea noun clause: ‘that these four
powerful voices ... harken to the same master’s &vident that it is worth developing
one’s powers of uptake and sentence-constructibis also important to learn where
guotation marks are needed or allowable, and wlhieeg are not: they are often



misplaced in essays or reports. Skill in puncarattan be developed initially by
studying various guides (s®&S 5:3.8-10, which includes references, and the Raanct
tion section of Appendix A), and then by close miten to passages well punctuated,
and by self-critical experiment. Much can be gdifrem the study of this section in
our previous papers, and from the reports availdthle far on particular exams.

In a passage such as this, in which candidates t@awnsert pairs of double
inverted commas as quotation marks (1:3.2), thaaeksnshould surround only sets of
words which the original writer must have quotedwhich a candidate can reasonably
think of as possibly quoted. The only words that to have such marks were ‘Let
them eat cake’ and then the pair ‘these four paWesdices’ and ‘harken to the same
master’, which must be Agnew’s. The use of ‘mérehakes likely that it and the
words between it and ‘these four powerful voiceg also Agnew’s. Katherine
Graham merely reports his view in the last senteasethe past tense of ‘answered’
shows, by contrast with his present tense in ‘harké&lixon’s words are likely to have
been ‘I was watching football’, and ‘he’ could @erly not go into inverted commas
(in the modern use of them, by contrast, say, Wwiahn Wesley’s in the eighteenth
century). One could put ‘watching football’ intavierted commas, but that is not
necessary. Some or all of the set of words ‘anmgka of a trend towards
monopolization’ could, since one could not be ghey were Agnew’s, be left without
inverted commas, and ‘not recommending the dismeméet of The Washington Post
Company’ could be given them if one supposed theyevhis. It was essential not to
present as quoted either the words ‘we were’ ortwdwld only be Graham’s
explanatory insertions, first from ‘he counted*s$tations’, and secondly ‘mine’. There
dashes are used by her in each case, and braocbeld be acceptable. (A bracket or
dash should not be preceded by a comma.)

One candidate did not adhere to the instructioo fidt make any other changes
to the text”, inserting bracketed numerals in thards preceded by ‘he counted’ and
changing ‘mine | was’ to ‘all were’. Added to mages over insertion of inverted
commas and a stop after ‘aware’, that preventeddhneidate from gaining a C for this
section. The exercise is to make sense of, andtpate, the passage it stands it is
in Section 1 that one makes corrections where (arig where) they are necessary.
Every candidate inserted a hyphen into ‘antiwang #hat was not held against them,
but if Graham had had a hyphen ‘anti’ and ‘war’ Wbliave been printed separately on
the exam paper, just as the three pairs needingphen have been. Familiarity
sometimes results in the dropping of a hyphen {seeend of the first paragraph of
Burchfield’'s valuable entry at *hyphens’), and ‘iavdr’ has therefore been more likely
to be found in the US than in Britain or Austrahaecent years.

The examiner’s introduction to the passage showmd the words ‘the wash-
ington post company’ should be handled. Elsewhmost’, like ‘newsweek’, required
italics and a capital. Thus we show, if the refieeeis to a printed work, that it is a
book or newspaper or magazine (as against aneadicthapter, whose title would go
into inverted commas).

After ‘monopolization’ and ‘master’, Graham puts fimal pair of double
inverted commas outside the full stop, even thabhghwords quoted do not make up a
full sentence. Burchfield notes this American dgence from the practice of Oxford
University Press, which he describes in detailisndmtry at ‘quotation marks’.



A comma between ‘Nixon’ and ‘came’ is quite unijfigble: it is an interrupting
one (5:3.10 and P/C Inh Appendix A). To make a sentence of the wormdsnf ‘a
reaction’ to ‘cake’ is to produce without justifican an abnormal one (read 3:1 on
normal and abnormal sentences).

Section 3

There were two upper B marks (one very high at B-erie in the middle of that range
at B+?+), one at B, and three at lower B (B-, BB2-).

The most successful candidate, though writing sechmmore than the
suggested amounts as to endanger doing enougtensaictions, made good use of an
incident in a junior football club to throw lighhqudgment and insight, and wrote well
about the connection between lack of insight aw#t [af awareness of people around
one.

In general, candidates showed insufficient preaissf understanding and
expression to do really well in this section. Fsample, ‘unquantitative’ was not
properly explained: a grasp of its form and its te@h would lead one to give it a
meaning similar to that of ‘not thinking in term$ quantities’. That is one way of
underestimating the difficulty of some proposedrselwof action. One candidate wrote:

Malleable as used by Snow would suggest that Clillikled to

change the facts to suit himself. However, ascagid in the
text “... brute facts of life ...” this is not possible in eyalay
life.”

That does not explain the word ‘malleable’ itse®dne needs to say something of this
sort: to be malleable is to be susceptible of chasfgshape, as some metals are, or, in
the metaphorical use employed here (cf. the nowanipulation’), as voters’ opinions
can be when fed with plausible untruths. In thetesgces just quoted, the word
‘malleable’ needs to be marked off with underlinioginverted commasMsS 1:3.2)
and the adjective ‘everyday’ should be employedcad®rs may decide where to add
one or more commas and a pair of brackets.

Question ii was not easy. Almost certainly ‘canstéive England’ does not
imply that the English were in general a conseveatieople, but is a reference to those
who were on the conservative side of politics. @nght say:

Those “on the left” were those on the side of pditthat

favoured socialism, i.e., more control of natiofig by the

State, or other radical change, and those callederwative were
those who opposed any such change to the estabhsags of
doing things.

‘More progressive’ is not specific enough for ‘dretleft’ in this context.

Questions iii and iv required a clear distinctibatween judgment and
insight. Snow draws the distinction but does nqtlan it. One might say that a
person has judgment or good judgment when he ocahe&espond to a set of relevant
facts, perhaps constituting a difficult situati@ensibly and without exaggerating the
importance of any subset, so as to be able to pppo agree to a measured and



proportionate response. By contrast insight isabidity to see further than the set of
facts one knows, and to recognize something of winalerlies them (what fears or
suspicions, what hopes, what needs, what posmbilibr good or harm) when that is
not at all obvious. As the best answer put it,

‘Insight’ can include the use of an individual'silap to ‘read
into’ situations, assess others’ needs, discefiardifices in body
language ....

Judgment can be developed by experience butbglstiscussion, which, as

Mill says in the seventh paragraph of Chapter TWhiloerty, is needed if experience is
to be properly understood. Insight is much hatdetevelop. However, as the words
just quoted suggest, its development is aided byobservant sympathy and a
willingness to ask oneself “what is going on” whemeone acts or reacts as he or she
does, and not to be content with a superficial @msvOne might add, by the way, that
it is evident that there needs to be more of batlgment and insight in business,
education, politics, serious enquiry, and persbfel

Section 4

Only one candidate gained an upper B (B++). Theeeived a lower B (B-, B-?-, BC),
and two an upper C (CB, C+++).

Candidates did receive credit for noticing that Weertainly does question Professor
Davis’s talk of “along tradition of ensuring its academic programs remain relevant t
students and to their future employers”. Howewdgry’s immediately following
words do not imply that thelniversity of Melbourne, of which Davis is writing, has
not had that tradition: she writes of “universitigsnerally” and might be prepared to
accept Davis’s assurance, perhaps with surprigsepeake an exception of Melbourne.
But the main thing to be noticed, on the basisjusit of the passage as a whole but of
Mary'’s first two sentences in response to Davigh& she ideartily in accord with

his view of the importance of that ensuring. Cdasithe approving words she uses in
“such explicit reference to employers” and “But h@ensible to give them such
prominence.” Mary’'sview, on which candidates needed to be clear if thesewe
answer either part of Section 4 really well, istiles she explicitly says, “the aim of
any [university] course ought to be to equip [studg to impress [potential
employers]”. At the end she goes so far as to aksp, that research is likely to be a
waste of time if no employer will fund it.

What morals may we draw from the fact that threthe six candidates did not
get on to that? Two, of quite different kinds. €0n that it really is very important to
get practice in summarizing accurately someoneitedtview (or the situation of a
client), not leaping to conclusions from a few gaxiords. Senior secondary English
used to require what was callpdécis, in which students were expected to reduce a
passage to about a third of its length in such p agto preserve its main points and
general nature. That is still a valuable exercigesimilar one is to discuss with a
friend how one might summarize some editorial olinigm piece in a serious
newspaper. (In such exercises it is often necgssdook out for any short passages in
which someone else’'view is being put, without an obvious “flag” thits not the
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author’s: see the extract from J.S.Mill in Sect®of the March 1993 exam, and then
the report.)

The other moral is that it needs to be realized tomparatively few university
graduates in recent years have had abundant oppgrto experience the best of a
university thathas offered to its members an education which, thobhgmo means
irrelevant to their future employment, is in itselijoyable and intellectually develop-
mental, and awakens lifelong interests not confittesluch employment. The markers
kept that in mind in their decisions on marks: wimaght seem a platitude to many in a
more fortunate earlier generation might be unfamniio a later one undertaking courses
in universities with less opportunity to talk widtaff or even, at leisure, with other
students. Still, candidates might reasonably lpeebed to notice and be suspicious of
Mary’s utter dismissal as “rhetoric” three phragdsch do in fact express some very
valuable aspects of human life, and, as Mary shgse been commonly heard in
universities.

i. It was necessary here to look closely at the waydoted from Davis and
desirable to see that the question doesn’t admanaéntirely simple answer. Here is a
suggested answer, in 49 words:

His words ‘relevant to students and to their futeraployers’ leave

open the possibility that Prof. Davis could saynieant a relevance to
students wider than just their prospects of evénamaployment.

However, without such explication, his words arable to be

interpreted as suggesting Mary’s narrower view.

ii. The candidate who did best in Section 4 answerisglg that “Universities
aim to provide a level of knowledge to each studenensure they have a basic
understanding of [a particular] field when they eenthe workforce”, and then, in
disagreeing with Mary, added that “the ability ofgressing potential employers” was
learnt elsewhere (in particular, through applyiogdasual jobs), and that it is up to an
employer to “groom” a candidate whose universityaadion has rightly not concerned
itself with such grooming. One might prefer a mguition that understanding, and the
ability to achieve it for oneself, does not comeuwtbby the provision of knowledge
alone (but more by learning to appreciate, forraylaand deal with perceptive
guestions), and incidentally correct ‘the ability ionpressing’ to ‘the ability to
impress’; but the candidate’s making of those thpemts, covering a good deal of
ground, was impressive.

Another candidate proposed as an alternative ty’Slaiew one that combined
attention to preparation for employment with widearning and engagement in
research. This candidate did not, however, presas/separate the two parts of this
guestion. A candidate who did, and saw the relezda the question of the “rhetoric”
guoted, spoiled the answer by ending with a lackalfnce, saying that universities
should be “providing students with solely thosdlskiecessary to become a suitable
employee”.

One might formulate a position opposed to thatlafy as follows:

It has been argued that the main role of a unityersinot to prepare
students for specific modes of employment, butenatb conserve (and
equip at least some of its students to add to)se baenquiry, debate,
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knowledge and understanding painfully acquired bbjméan experience,
experiment and thought over millennia. Such a lmsaluable in and
of itself. Moreover, universities are rightly exjped to enrich a society
by graduating men and women who can think objelstiabout issues
faced by that society and, perhaps, rationally ysete their fellow-
citizens so to think. Finally, a person enjoyingraversity education
should, it has been argued, be a person equippappi@ciate at least
one component of what one might call the “cultucé”his or her
society— perhaps even of societies other than his or her ow

Mary’s last two paragraphs were initially thou@lytone of us to be a deliberate
reduction to absurdity of the position she wasimsgtbut. “Students ready with
placards” in case the lecturer drifted away froimjpweparation! One might respond to
her position (she does not present an argumerd baties of assertions) by predicting
what is likely to happen if universities operateactordance with her view, and might
hope that such a prediction is accepted as a lieduct absurdity.

Non-vocational courses at Australian universitied pure mathema-
tics, philosophy, literature, languages, historg. et will in the near
future receive decreasing funds. The number of &ddturers, tutors
and research workers employed in these disciplinitis therefore
decrease. More and more courses of a vocationatepdeading to a
Bachelor of Applied Science (in this or that), wgtoliferate. A
decreasing number of graduates will be able toesgtheir opinions
and beliefs clearly and coherently, think critigadind argue cogently,
and enjoy participation in the manifold delightsaofulture that human
beings over countless generations have created.

Some candidates’ work suggests the need to give attention tdransitions
between the paragraphs and sentences of an essaguonent. For example, one
might follow a paragraph that outlined one viewhné paragraph beginning “I find
this viewpoint unconvincing.” The next sentencegimi commence “First, the
viewpoint in question fails to acknowledge that .ahd the next with “In addition,
the viewpoint outlined presupposes that ...”. Weudthdake our intended readers
with us as we make our way from one major pointh® next, from paragraph to
paragraph, rather than condemning them to a bunmby, durching from one
paragraph to an unrelated successor.

Some points of grammar. ‘He would not of wanteds a basic mistake: ‘of is
a preposition, ‘have’ is the second auxiliary regdiin the three-word verldAS 1:7.4).
‘However’, generally simply an adverb, should netised after a comma instead of
the conjunction ‘but’. The set of words, followéy a full stop, ‘Where as Mary
believes that this link needs to be further impletaed’ should begin with the one word
‘Whereas’ and be used as a subordinate clausehattato words that have the
backbone verb(s) of a proper sentence (2:4.3-5)pos&kophes were misused in
‘different student’s needs’, ‘lecturer’s teach g&nts’, and ‘see’s’. (5:3.12 summarizes
the uses of apostrophes.) In ‘Personally | beliétvere needs to be a balance,
Universities need to produce job ready candidatingre are three mistakes. (See
5:3.10 and P/C Inath Appendix A; 1:4.3; and 2:1.5.) The set of ward/hich have
and will continue’ is unacceptable: see 3:7.12.
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The verbs ‘argue’ and ‘question’ are used diffélgeril would argue that ...’,
but ‘I would question whether ...". ‘Pursuit’ is theoun, but ‘pursue’ the verb.
‘Phenomena’, like ‘criteria’, is a plural word: tlsengular of these Greek words ends in
on. Misspellings included ‘encorporate’, ‘dieseaseéshoosen’ and ‘choose’ (for

‘chose’), and ‘knowledgable’.

Section 5
Marks here were B+7?+, B-?-, BC (for two candidat€s)and Just below C.

Three propositions need to be accepted by anyasieing to do well in this
section. First, an essay must satisfy the statgdirements, which are constant and
spelt out fully and clearly in the instruction. ceedly, apart from that of 500-800
words (though conciseness is always good), thesgawable requirements, applicable
to any expository writing. Thirdly, it is of cowwsadvisable to choose, out of the wide
range of twenty, a topic which one is well abléehémdle with “an appropriate range of
factors and considerations”.

Three recommendations are offered to anyone asiamgone can learn to write
a really good essay. Firsgad, mark and reread the lengthy guidance given iti&@ec
5 of our reports for March and September 2004, @ale on pp. 13-15 of the former
and p.16 of the latter. (Other reports might ddeaonsulted.) Secondlgiscusswith
someone else questions that interest you fromxameapers, and any other questions
you like (first formulating them clearly), and tkimbout what structure you'd give to
an essay on a particular topic, given its wordifttention to structure is vital: see, in
the General section of Appendix AMS, D-sheet, SA, and S Int.) Thirdiyyite some
essays of the required kind and ask for commenthem.

Two essays were written on topic B, and one each,d5, K and N. One of the
essays on B was very short and neither had a veidger (the question was not just
about one’s own preferred diet). The longer essay three instances of the common
error in which a set of words that can only be bosdinate clause is made an entire
sentence. In this essay the sets began with ‘Aghg ‘As’ and ‘Whether’; the same
error is mentioned near the foot of the previougepaand a reference given. The
candidate who wrote about the war in Iraq did navgle balance by considering
objections to the view that “the US cannot affavddse in Iraq”. The essay on G had
to fail because only in the last paragraph didvhieer get to a particular way (just one)
of assisting somebody to gain confidence. The lessty, on K, did not focus
sufficiently on “thebalance betweeninstruction andexploration” (emphasis added),
providing rather a good but not sufficiently relavaontrast between unadventurous
teachers and innovative ones who allow studenthtose their own topics and styles
of work. A wide range of considerations was préseérmn water conservation, but the
essay had errors of spelling and weaknesses ofremstonstruction. Much can be
gained by noting the deficiencies listed in thisgggaph and practising the writing of
essays free from them.

John Howes, Michael Salvagno and John Williams
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